
 

 



 

Introduction 
This guidance document is the culmination of many hours of work by a committee of arts educators 
and building administrators. Throughout the summer of 2022, this group met with the Oklahoma State 
Department of Education Teacher & Leader Effectiveness (TLE) office to review and study the Tulsa 
Model and Marzano Evaluation Model. The group then created guidance for both Models. The 
guidance has been designed for Oklahoma administrators to use as they evaluate fine arts educators. 
It is hoped that this guidance will assist administrators, who may not have any background in arts, 
effectively evaluate all arts educators. The guidance in the following pages specifically highlights best 
practices in dance, drama/theatre, music, and visual arts classrooms. It may also be applied to media 
arts educators by using a combination of visual arts and drama/theatre. 
 
This document includes every indicator of the Marzano Teacher Evaluation Model. After each 
indicator, there is a table with best practices and information on what to look for in the fine arts 
classroom. The information in the tables is not exhaustive–it is a starting place for administrators and 
the evaluation process. Keep in mind your local context, resources, etc., when using this guidance.  

Questions? Contact: 
Elizabeth Maughan, Fine Arts Project Manager 
elizabeth.maughan@sde.ok.gov 
405-522-0863 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Copyright Notice: Instructional Empowerment, Inc. grants the Oklahoma State Department of 
Education limited, non-exclusive consent to copy, display (on its website), and distribute specific 
copyrighted materials (the Marzano Frameworks and Rubrics) solely within its school districts, without 
modification or further dissemination, subject to strict conditions protecting IE’s ownership and 
intellectual property rights. 
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ELEMENT 1: STANDARDS-BASED PLANNING 
Using established content standards, the teacher plans rigorous units with learning targets embedded 
within a performance scale that demonstrates a progression of learning. 
 
Arts Education Best Practices 

General Arts Education Guidance 

Depending on previous arts instruction (or lack thereof), students may not be on grade level in the fine arts 
classroom. The teacher may be using lower grade level standards while working to bring students up to 
grade level. Teachers in arts education classrooms should be included in IEP and 504 meetings. They 
should also be informed of student accommodations before the school year/semester begins.  

Dance Drama/Theatre 
Dance teachers plan for the long term via units. Unit 
lessons progress from an introduction of the genre and 
analysis of movement to an end goal of a performance 
piece. Day-to-day lesson planning depends on the 
progress of the previous day. Evidence of daily planning 
can be seen in students' understanding of work that was 
done the previous day and how they can focus their work 
to improve. On any given day, the plans could include 
students working along the spectrum from a simple 8 
count to a complex movement phrase (more than one 8 
count in a section). Pertinent terminology and technique 
should be seen in daily lesson planning. Other 
components of a daily dance lesson plan could include 
warm up, skill review/introduction, and performance 
rehearsal which could be independent or group work. 

Unit goals/objectives and lessons are usually working 
toward a performance. Lessons are chunked to address 
different pieces of the performance (scenes, monologues, 
technical work, etc.) and will include appropriate 
language/terminology (e.g., stage directions, 
physical/vocal traits, acting methods, etc.). Typically, 
multiple Oklahoma Academic Standards for 
drama/theatre will fit into the lessons and unit. 
District-wide, content specialty, PLC time is important for 
planning and evaluating units. This time should be guided 
by the teachers so they can work together to design 
performance rubrics.  

Music Visual Art 
Administrators should be aware that often there are 
multiple standards in a music lesson. For example, there 
may be 5-10 or even more objectives in an elementary 
music lesson. Lesson plans should illustrate how IEPs 
are addressed; however, the music teacher must have 
access to the IEP at the beginning of the year or when it 
is implemented. If the teacher is unaware and the student 
is excelling in the music classroom, there may be no 
evidence of IEP support in the plan. In addition, PLC time 
(to help music teachers plan, discuss with colleagues, 
etc.) should be available throughout the year. This PLC 
time should be with other music educators in the district. 
PLC meetings with other subject areas could be helpful, 
but the music-specific PLC time is invaluable - especially 
for less experienced music teachers.  

Lessons and units in the visual art classroom usually 
work toward a finished product. Multiple visual art 
standards may be addressed in a lesson, but due to the 
individual nature of visual art, the students may not be at 
the same place in the production process. The project 
should be chunked into lessons with clear goals (for 
example, project inspiration, design, creation, and 
reflection/presentation). Content-specialty PLC time is 
important for planning and implementing lessons/units. 
While each art teacher may have a slightly different 
project/product, the use of visual art standards and 
performance scales should be universal.  
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ELEMENT 2: ALIGNING RESOURCES TO STANDARDS 
Teacher plan includes traditional and/or digital resources for use in standards-based units and 
lessons. 
 
Arts Education Best Practices 

Dance Drama/Theatre 

In dance, traditional resources may be more 
prevalent in the beginning of a unit where the genre 
is being introduced. Primary sources could include 
performances and/or biographies of dancers in the 
genre. Dance is a very physical/demonstration 
heavy content area and resources should reflect 
that. Evidence of successful use of a variety of 
instructional resources - students can read, hear, or 
see instruction and follow the directions/perform the 
activity. Classroom has visual aids (posters, word 
wall, etc.) to supplement the lesson or activity. 
Technology should include a sound system and 
device used for class and videos may be shown of 
the objective or technical task to supplement the 
outcome desired for students. Students may be 
invited to use technology, perhaps their personal 
device and/or their school laptops (if available), to 
enhance standards-based units and lessons. 

Traditional resources in theatre or speech would 
include plays, scripts, and resources on certain 
areas of acting or technical theatre (for example, an 
article about an acting approach or a specific 
make-up technique). Traditional textbooks are not 
typically used. Other theatre resources would 
include props, costumes, make-up, sound 
equipment, lighting equipment, etc. Sound 
equipment, lighting, sets, etc., would also be the 
technology used in the classroom. Co-teachers may 
be present in larger districts (for example, the 
theatre teacher and the technical theatre teacher). 
Co-teachers could also include the music teacher (in 
the case of musicals), a choreographer, sound/tech 
personnel of a performance space, etc.  

Music Visual Art 
Text types include sheet music, audio recordings, 
videos, method books, visuals for music elements, 
etc. Look for technology in the form of slideshows, 
metronomes, tuners, apps, etc. Traditional 
resources in elementary and secondary music 
classrooms are instruments and voices. Human 
resources could include section leaders, 
accompanists, assistant directors, techs, etc. 
Standards-based units and lessons should 
incorporate these resources in various ways, 
appropriate for the grade level and music subject 
area.  

Texts in the visual arts include paintings, drawings, 
photographs, illustrations/cartoons, graphic design, 
sculpture, video/film, and the media itself (clay, 
canvas, paint, etc.). Textbooks may be used, but 
they are not necessary as many resources are 
available online.  Technology in a visual arts 
classroom includes document cameras, slideshows, 
student devices, kilns, pottery wheels, slab rollers, 
printing press, cameras, video cameras, etc. 
Lessons and units incorporate these resources as 
needed to facilitate learning of the standards.  
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ELEMENT 3: PLANNING TO CLOSE THE ACHIEVEMENT GAP USING DATA 
Teacher uses data to identify and plan to meet the needs of each student in order to close the 
achievement gap. 
 
Arts Education Best Practices 

General Arts Education Guidance 

Teachers in arts education classrooms should be included in IEP and 504 meetings. They should also be 
informed of student accommodations (including EL, G/T, etc.) before the school year/semester begins.  

Dance Drama/Theatre 
The teacher is assessing and adjusting lessons and units 
to meet student needs. Evidence of these adjustments 
can be seen when all students are included and 
accommodated. Accommodations may include verbal, 
visual, or physical modifications. Talk with the educator  to 
better understand specific student accommodations and 
how the teacher is actively making decisions to meet the 
needs of all students. The teacher communicates with the 
student, case manager, and legal guardian on progress 
and considers the best ways to communicate learning 
goals. The teacher actively learns and implements special 
education policies and EL practices. The teacher 
resourcefully seeks out ways to meet the needs of 
students for whom they have not yet found successful 
strategies by asking other dance educators, the case 
manager, and parents and consulting other education 
resources. 

All students will be met where they are and will be 
provided an opportunity to be included in the activity, 
lesson, performance, etc. This may or may not be evident 
during an observation. The teacher should be aware of 
IEPs and other accommodations and include adaptations 
into lessons. The teacher resourcefully finds ways to 
meet the needs of students and ensures all students are 
included and accommodations are made. Student data 
may look slightly different in the drama classroom, but 
formative and summative measures should be used to 
monitor student knowledge and personal growth.  

Music Visual Art 
Look for varied involvement of students. Students are met 
where they are, and all students are welcome in the 
music classroom and ensemble. Teacher reads IEPs and 
includes adaptations into lessons. Teacher communicates 
with the student, case manager, and legal guardian on 
student progress. The teacher resourcefully finds ways to 
meet the needs of students and ensures all students are 
included and accommodations are made. Assessments 
are clear and appropriate to the student's performance 
and growth. Data gathered by the teacher may include 
written formative and/or summative assessments, chair 
tests, student recordings, performance rubrics, and other 
quick listening opportunities that happen during class.   

In the visual art classroom, lessons and units may be 
altered or adjusted to fit the needs of each student. For 
example, the teacher may provide visual demonstrations 
for non-verbal or EL students, or modify the rubric and/or 
lesson expectations based on a student's IEP. The 
accommodations may not be evident during an 
observation, so feel free to ask for evidence post 
observation. Student data in a visual art classroom may 
include teacher observations, student journal entries, 
survey responses, etc. (not necessarily numbers, 
percentages, test scores, etc.).  
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ELEMENT 4: IDENTIFYING CRITICAL CONTENT FROM THE STANDARDS 
Teacher uses the progression of standards-based learning targets (embedded within a performance 
scale) to identify accurate critical content during a lesson or part of a lesson. 
 
Arts Education Best Practices 

Dance Drama/Theatre 

In a dance class, a lesson should progress from 
warm up, skill review/introduction, and 
performance rehearsal which could be 
independent or group work. The student should 
know and understand the reason for the warm 
up before the group/individual work. While the 
warm up is necessary, it will, generally, not be 
the critical focus of the lesson. Multiple 
techniques can be utilized to deliver the content. 
The student should be able to recognize that 
the method, for the most part, is not the core 
piece of learning for the lesson. The teacher 
cues students that information is critical through 
tone, gestures, and body position. The teacher 
tells stories about critical information. The 
teacher uses visual cues such as pictures, 
storyboards, or graphic organizers to highlight 
critical information in the lesson. 

Unit goals are usually working toward a 
performance and lesson objectives are aligned 
toward that performance. There are multiple 
standards that will fit into those unit goals, but 
not necessarily to a specific lesson. Critical 
concepts may span across different days. 
Instructional techniques include elements such 
as actor tools (body, voice, imagination), 
character development, story structure, group 
work, problem solving, and collaboration.  

Music Visual Art 

In a music classroom, instructional techniques 
would almost always include reading music, 
rather than a text. Critical content may be the 
featured concept of the lesson (for example, 
learning about a new pitch called "do") or the 
difficult part of a song (for example, a key 
change, the "dogfight" of a march, etc.). 
Students may be grappling with critical content 
in small groups based on their instrument or 
voice part.   

The lesson plan has learning targets that are 
written with age-appropriate visual arts 
vocabulary. Planning includes:  

●​ selecting appropriate content and tasks 
aligned to the learning target;  

●​ variety in visual arts mediums and 
techniques studied, including current and 
historic trends in visual arts;  

●​ identifying exemplars to illustrate mastery 
of the visual arts form or skill; 

●​ scaffolding lessons to allow for 
differentiation and a progression of 
challenge within the artistic process.  
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ELEMENT 5: PREVIEWING NEW CONTENT  
Teacher engages students in previewing activities that require students to access prior knowledge as 
it relates to the new content. 
 
Arts Education Best Practices  

Dance Drama/Theatre 

Unit lessons progress from an introduction of 
the genre and analysis of movement to an end 
goal of a performance piece. Day-to-day lesson 
planning depends on the progress of the 
previous day. Evidence of daily planning can be 
seen in students' understanding of work that 
was done the previous day and how they can 
focus their work to improve. Connection to prior 
work should be a review and should not take up 
a majority of the lesson. When connections are 
made by students during content work, the 
teacher should optimize the opportunity to 
acknowledge the student's connection. 

The teacher builds on prior content area 
knowledge during class with age-appropriate 
theatre-specific vocabulary and activities. This 
could take many forms, including, but not limited 
to: stage directions, stage tech skills, directing, 
speech patterns, volume, depth of meaning, 
subtext, performance, etc. The teacher clearly 
articulates instructions for work as a full class, in 
small groups, and/or individually. New content 
also may not happen in every class - it may be 
presented throughout the unit.  

Music Visual Art 

Previewing and monitoring new content mostly 
involves listening. Previewing new content is 
varied and based on the lesson presented.  
Because of the fluidity in the music classroom, 
new content might not happen in every class. It 
may be presented at a different time within the 
unit. New content in a music curriculum is 
almost always linked to previous knowledge, 
such as notes already learned, pitches known, 
etc.  

The preview of new content may happen at the 
beginning of a unit or project and not 
necessarily on the day of the evaluation. It is not 
unusual for older art students to be given a 
simple instruction ("Continue working on your 
painting portfolio") for an entire class period. If 
the lesson is a continuation of the previous day, 
instructions should be accessible to students 
somewhere (on the board, in a PowerPoint, on 
Canvas, etc.) and also to administration.  
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ELEMENT 6: HELPING STUDENTS PROCESS NEW CONTENT 
Teacher systematically engages student groups in processing and generating conclusions about new 
content. 
 
Arts Education Best Practices 

Dance Drama/Theatre 

Techniques are utilized to help students process 
new content through summarization such as 
peer/group or individual reflection, performance 
call out (have students demonstrate the new 
learning), and exit ticket reflection. When 
processing new content, opportunities for 
previewing "what's next" and reviewing how the 
new content connects to previous learning are 
also seen.  

Groups in this context may refer to students who 
are working at different stages of a project 
(dramatizing a children’s story, rehearsing a show, 
etc.) and/or working at varied paces based on 
project timeline or skill/ability level. Strategies and 
levels of taxonomy may also look like discussion 
of character’s objective, tactics, subtext, 
relationships between characters, plot, dialogue, 
script inferences, and how that plays out through 
characters, etc.  

Music Visual Art 

The teacher may be working with students in 
small groups (sectionals) based on voice parts 
(soprano, alto, tenor, bass) or instrument played 
to process new content. Another example is 
students analyzing a musical phrase. Keep in 
mind that small groups can be students with like 
instruments, similar voice parts, etc. 

Groups in this context may refer to students who 
are working at different stages of a project and/or 
working at varied paces based on project timeline 
or skill/ability level. Small group work in visual arts 
is rare, but could occur occasionally in guided 
critique, collaborative art projects, or in reflections 
after a collaborative project.  
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ELEMENT 7: USING QUESTIONS TO HELP STUDENTS ELABORATE ON CONTENT 
Teacher uses a sequence of increasingly complex questions that require students to critically think 
about the content. 
 
Arts Education Best Practices  

Dance Drama/Theatre 

Questioning complexity increases over time. 
Some questions could include connection to 
what is happening with the body as movements 
are executed, critiquing/questioning what a 
partner/peer could do to improve a 
performance, and what is challenging about a 
particular movement.  

Questioning is used in the form of coaching. 
Questioning techniques will vary from student to 
student, based on content and performance 
level at the moment. The teacher may pose 
discussion questions to individuals or students 
about the artist's intent (which could include the 
actor, playwright, etc.). They may also ask 
questions with more than one answer or 
encourage students to build on a previous 
response. Importantly, the teacher addresses 
mistakes in ways that help students maintain 
self-confidence.  

Music Visual Art 

Questions in the music classroom often address 
what the students are hearing versus what is 
written or instructed. Students should have the 
freedom to ask questions and the culture of the 
classroom should be welcoming to 
errors/growth. For example, evidence may 
include descriptions of what students hear or 
notice in dynamic or tempo markings in sheet 
music. 

The teacher engages students in questioning 
elements of the creative process instead of 
giving direct answers. The questions may 
explore and analyze the steps, tools, and ideas 
that artists use to create their work, rather than 
just focusing on the final product. The teacher 
may also ask questions to help students 
discover connections between: art to art; art to 
self; art to world; and art to other subject areas.  
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ELEMENT 8: REVIEWING CONTENT 
Teacher engages students in brief review of content that highlights the cumulative nature of the 
content. 
 
Arts Education Best Practices 

General Arts Education Guidance 

Fine arts disciplines naturally require constant review and connection to previously taught content, 
though those connections may not be obvious or occur at the start of every lesson. Review of content 
may happen with the whole group but may also happen with smaller groups (depending on progress 
of work, the student’s particular project/section/part, etc.). The teacher helps students to connect the 
learning from what was taught to what is being taught and what is coming next. Performances or final 
products are the evidentiary support of cumulative content taught during the unit.   
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ELEMENT 9: Helping Students Practice Skills, Strategies, and Processes 
When the content involves a skill, strategy, or process, the teacher engages students in practice 
activities that help them develop fluency and alternative ways of executing procedures. 
 
Arts Education Best Practices  

General Arts Education Guidance 

Teachers in arts education classrooms should clearly communicate rigorous learning targets, 
encourage a growth mindset, and model revision, practice, and persistence in their teaching. The 
nature of arts education is an “I do - we do - you do” process which naturally develops students’ 
skills, strategies, and processes. Teachers are constantly listening and watching to monitor skill 
learning. Students are immediately practicing the skills through their artmaking. Scaffolding within 
the lesson allows for differentiation and a progression of challenge within the artistic process. As 
students learn and grow within their arts discipline, they learn new skills, apply/practice the skills, 
and then build on those skills to further develop their understanding.  
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ELEMENT 10: HELPING STUDENTS EXAMINE SIMILARITIES AND DIFFERENCES 
When presenting content, the teacher helps students deepen their knowledge of the critical content 
by examining similarities and differences. 
 
Arts Education Best Practices  

Dance Drama/Theatre 

The examination of similarities and differences 
in the dance classroom can vary from the 
examination of: 

●​ how dance forms vary and are the same; 
●​ how dance forms originated (culturally, 

religiously, economically); 
●​ how techniques and movements may be 

similar or different. 
These can all deepen the critical thinking of a 
student.  
 
Evidence of this practice can be seen and heard 
from students as they engage in carrying out 
the designated movements and as they engage 
in discussions. 

The teacher helps students build on content 
area knowledge by helping them examine 
where they were, where they are, and where 
they need to go (whether in performance or 
diving into a script/research before 
performance/competition). This can take many 
forms, including, but not limited to: stage 
directions, stage tech skills, directing, speech 
patterns, volume, depth of meaning, subtext, 
vocabulary (in many forms), performance, etc. 
Students may also be comparing texts, 
costumes, different lighting and sound 
techniques, etc.  

Music Visual Art 

This practice is evident in music rehearsal, 
where students deepen their understanding of 
critical content by analyzing similarities and 
differences in musical phrases, sections, and 
forms. Engaging students in comparing and 
contrasting these elements enhances their 
ability to interpret, read, and perform music with 
greater insight. In elementary music, this might 
involve identifying patterns in melodies or 
rhythms and discussing how different sections 
of a song relate to each other in form and 
expression. 

For context, the referenced similarities and 
differences refer to prior knowledge and the 
current/upcoming lesson(s). This will not occur 
in every observed lesson. Examples: 
comparing/contrasting art historical periods or 
pieces, or exploring similarities and differences 
between a variety of techniques (drawing, 
painting, sculpture, etc.) and media (paints, 
pencil, sculpting materials, etc.). 
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ELEMENT 11: HELPING STUDENTS EXAMINE THEIR REASONING 
Teacher helps students produce and defend a claim (assertion of truth or factual statement) by 
examining their own reasoning or the logic of presented information, processes, and procedures. 
 
Arts Education Best Practices  

Dance Drama/Theatre 

In the dance classroom, claims can be related 
to cause and effect (i.e., if I do this, my body will 
do that). The simple form of critique would be 
that the student tests their claim physically. The 
more advanced form would be to move from the 
physical expression to abstract. 

Students use self and peer critiques to explain 
their thinking and reflect on their performance 
choices. These activities help them make and 
support claims about their work, encouraging 
deeper understanding of drama concepts. 
Teachers guide this process to assess student 
learning and support clear, logical reasoning. 

Music Visual Art 

The teacher guides critique and asks students 
to support with evidence (i.e., instead of a 
student saying “The saxes sounded bad” the 
student would be redirected to say “The saxes 
were off because they missed the key change”). 
Critiques may be of the full group, small groups, 
or self. Students should justify their critique and 
ideas using the appropriate music terminology. 

The teacher is expected to guide students 
through the critique process. Critique occurs in 
various forms (teacher-student, self, or peer) 
and could be formative or summative (occurring 
during art creation or after the final product). 
The teacher works to ensure that critique is 
positive by implementing critique methods such 
as two stars and a wish or the sandwich 
approach (where a negative comment is placed 
between two positive comments).  
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ELEMENT 12: HELPING STUDENTS REVISE KNOWLEDGE 
Teacher helps students revise previous knowledge by correcting errors and misconceptions as well 
as adding new information. 
 
Arts Education Best Practices 

Dance Drama/Theatre 

In the dance classroom, allowing incorrect 
technique to continue without making immediate 
adjustments can result in, at minimum, a 
displeasing performance or, at most, physical 
damage to the body. Due to this, correction of 
errors is rather immediate. General 
misconceptions about how specific movements 
might affect the body/performance are noticed 
through discussion and performance and are 
corrected accordingly.  

Revision of knowledge often occurs through 
performance, reflection, and critique. Teachers 
guide students in identifying and correcting 
misconceptions—such as misinterpreting 
character objectives or staging choices—while 
also building upon existing knowledge by 
introducing new techniques, vocabulary, or 
historical context. Revision frequently takes the 
form of self-assessment, peer feedback, and 
teacher-led critique following rehearsals or 
performances. These methods not only help 
students refine their artistic choices but also 
deepen their understanding of theatrical 
concepts and processes.  

Music Visual Art 

Revision occurs constantly in a music 
classroom. The teacher provides feedback that 
is timely, specific, descriptive, and in multiple 
formats so students know what they do well, 
what needs improvement, and how to improve. 
This may be evident in student practice journals 
or in large group discussions about what did or 
didn’t go well in a certain section or piece of 
music. Errors are corrected swiftly to ensure 
students do not adopt incorrect skills.  

In visual art, revision usually happens 
individually, with teachers guiding the process. 
They model revision strategies and help 
students identify strengths, correct mistakes, 
and build new skills. Feedback from teachers, 
peers, or self-reflection helps students improve 
both their technique and ideas. 
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ELEMENT 13: HELPING STUDENTS ENGAGE IN COGNITIVELY COMPLEX TASKS 
Teacher coaches and supports students in complex tasks that require experimenting with the use of 
their knowledge by generating and testing a proposition, a theory, and/or a hypothesis. 
 
Arts Education Best Practices  

Dance Drama/Theatre 

Tasks in dance become more cognitively 
complex, generally, as they become more 
physically complex. Coaching from the teacher 
could include allowing the student to think 
through (visualize) a series of movements and 
discuss with a peer/teacher before attempting 
the series. In this way, the teacher is modeling 
critical thinking techniques for the student. Care 
needs to be taken before allowing a student to 
physically attempt a series to determine that  
they are ready and physically able to 
demonstrate.  

In drama/theatre, cognitively complex tasks 
often involve students experimenting with 
character choices, staging, or interpretations of 
text. Students might develop a theory about a 
character’s motivation or a scene’s deeper 
meaning, then test it through performance. 
Teachers guide students to make intentional 
artistic decisions, reflect on their effectiveness, 
and revise as needed. These tasks require 
critical thinking, risk-taking, and creativity as 
students explore multiple possibilities and 
evaluate which choices best serve the story or 
concept. 

Music Visual Art 

In elementary music or ensemble settings, 
cognitively complex tasks involve students 
making thoughtful musical decisions and testing 
them through performance. For example, 
students might experiment with how dynamics, 
tempo, or articulation affect the mood of a 
piece. They may predict how a change will 
impact the overall sound, try it out, and evaluate 
the result. Teachers support this process by 
asking guiding questions, encouraging creative 
problem-solving, and helping students reflect on 
what worked and why. These tasks build deeper 
musical understanding and encourage students 
to think like musicians. 
 

To better support students, the teacher gives 
one-on-one feedback that is timely, specific, 
descriptive, and in multiple formats so students 
know what they do well, what needs 
improvement, and how to improve. They also 
provide multiple opportunities for students to 
demonstrate understanding and encourage 
students to develop discipline, focus, and 
persistence in creating artworks. This may not 
be evident with every student in every lesson.   
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ELEMENT 14: USING FORMATIVE ASSESSMENT TO TRACK PROGRESS 
Teacher uses formative assessment to facilitate tracking of student progress on one or more learning 
targets. 
 
Arts Education Best Practices  

Dance Drama/Theatre 

For dance instruction to be effective, monitoring 
and adjustment are key. To formatively assess, 
the teacher moves around the room and/or has 
an eye on all students during practice and can 
call out adjustments as needed. Students 
understand the intent of (whether or not they 
can perform) the stated recommendations for 
improvement. 

In drama/theatre, formative assessment is 
ongoing and often takes place during 
rehearsals, class exercises, and performance 
preparation. Teachers use student 
performances—whether in practice or 
rehearsal—as evidence of progress toward 
learning targets. Observation, reflective 
discussions, and the use of content-rich 
vocabulary help gauge students’ understanding 
and growth. These assessments guide 
instruction and give students feedback to 
support continued improvement. 

Music Visual Art 

The assessment cycle in the music classroom is 
frequent and faster moving than in other 
classrooms. Assessment is constant and 
recurring, and feedback is immediate and 
appropriate. Assessments are typically not 
turned in or in a physical form.  

Assessment should be ongoing and embedded 
in a visual art classroom. An effective teacher 
will walk around the classroom as students are 
working and provide real-time feedback and 
assessment of process and material use. Visual 
arts assessments inherently look different with 
verbal feedback and demonstration of process 
being much more common than a formal quiz.   

 
 
 
 
 

 

 

Oklahoma State Department of Education ​ ​ ​ ​                 Updated May 2025 | 30 
Marzano Model Fine Arts Guidance​ ​ ​ ​ ​ ​ ​ ​  



 

 
 

 

Oklahoma State Department of Education ​ ​ ​ ​                 Updated May 2025 | 31 
Marzano Model Fine Arts Guidance​ ​ ​ ​ ​ ​ ​ ​  



 
ELEMENT 15: PROVIDING FEEDBACK AND CELEBRATING PROGRESS 
Teacher provides feedback to students regarding their formative and summative progress as it relates 
to learning targets and/or unit goals. 
 
Arts Education Best Practices  

Dance Drama/Theatre 

In dance, specific feedback is an ongoing 
component of instruction. Follow up with 
celebration using the same language as the 
language that was used in the feedback is the 
most effective. Example: Feedback - Activate 
your glutes to rotate your knee away from your 
midline. Celebration - Can you feel the 
difference in your foot placement when you 
activated your glutes and rotated your knee?   

In drama/theatre, teachers give ongoing, 
specific feedback during rehearsals and class 
activities to help students meet learning goals. 
This might sound like, “Your gesture clearly 
showed the character’s emotion—now try 
adding vocal variety to match.” Progress is also 
celebrated through performances, peer 
shout-outs, and reflection, helping students feel 
proud of their growth and more engaged in the 
learning process. 

Music Visual Art 

Feedback is constant and should guide growth. 
The teacher should be using specific phrases of 
positive feedback ('Good Job' is not as effective 
as 'Your crescendo was effective' or 'I could 
hear your use of appropriate articulation'). 
Grading is clear and appropriate, based on a 
rubric, and accounts for student skill/ability. 
Performances, awards ceremonies, and 
participation in contests or events outside of 
school are ways to celebrate progress. (For 
example, performing for an art opening or in a 
hospital during the holiday season). 

In visual art, teachers provide regular, 
constructive feedback during all stages of the 
creative process—from sketching to final 
presentation. This feedback helps students 
understand how their work aligns with learning 
goals and what steps they can take to improve. 
Progress is celebrated through gallery walks, 
student reflection, peer feedback, and 
displaying evolving work, reinforcing that 
improvement and effort are just as important as 
the final piece. 
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ELEMENT 16: ORGANIZING STUDENTS TO INTERACT WITH CONTENT 
Teacher organizes students into appropriate groups to facilitate the learning of content. 
 
Arts Education Best Practices  

Dance Drama/Theatre 

Students may be grouped by ability or by role 
for performances. Individual/group instruction 
leading up to performance is guided by 
identified student skills needed and by role.  

In drama/theatre, students are often grouped 
intentionally to explore content through 
collaboration, performance, and critique. 
Teachers organize students into pairs or small 
ensembles for scene work, improvisation, or 
devising tasks, allowing them to engage with 
character, plot, and theme in active, hands-on 
ways. Groupings may shift depending on the 
goal—such as mixing skill levels for peer 
learning or grouping by scene for a production.  

Music Visual Art 

Students are often learning and rehearsing in 
small groups, called sectionals, based on 
instrumentation (brass, woodwinds, violins, etc.) 
or voice part (soprano, alto, baritone, etc.). 
Students may also be in small ensemble 
groups, such as a chamber music ensemble or 
woodwind ensemble. In elementary, groups 
may happen in a variety of ways - instrument 
played, dance formations (partners, groups of 3 
or 4, whole group, etc.). When teachers create 
groups for learning, they should consider the 
level of music content understanding for all 
students and group students so all will be able 
to successfully process the content. Procedures 
should be in place so all members of the group 
achieve success.  

Teachers organize students into pairs or small 
groups to promote collaboration, critique, and 
exploration of artistic concepts. Group activities 
might include peer feedback sessions, 
collaborative projects, or discussions about 
technique and composition. These groupings 
help students engage with content by seeing 
different perspectives, practicing art vocabulary, 
and refining their ideas through dialogue and 
shared experiences. 
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ELEMENT 17: ESTABLISHING AND ACKNOWLEDGING ADHERENCE TO RULES AND 
PROCEDURES 
Teacher establishes classroom rules and procedures that facilitate students working cooperatively 
and acknowledge students who adhere to rules and procedures. 
 
Arts Education Best Practices 

General Arts Education Guidance 

Clear and consistent classroom procedures have been established, especially in regard to the proper 
care and use of instruments, tools, and other materials and equipment. Strong procedures will 
promote appropriate classroom behaviors. Classroom is busy and full of sound and activity. Look for 
the teacher using a technique to refocus the class, group, or ensemble to give instruction.​
​
Noise levels (including teacher's voice) and student movement about the room can be expected to 
fluctuate based on engagement and do not necessarily reflect what is typically seen in a traditional 
classroom. Look for students who are comprehending the instruction and staying engaged during 
transitions and other activities, whether in the classroom, rehearsal space, or on stage.​
​
Managing behavior will include demonstration of a technique/movement, and/or correction of a 
technique/movement. Evidence can be seen in student response during instruction/musical cues. 
Students can manage expectations on their own while the teacher is working in small/individual 
groups. Students may be working on different projects or sections at the same time, which may look 
chaotic. Closer examination may be needed to determine which rules and procedures students are 
following. Conversation with the educator will help to clarify the difference between behaviors that 
appear chaotic and the intended behaviors of students working independently.  
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ELEMENT 18: USING ENGAGEMENT STRATEGIES 
Teacher uses engagement strategies to cognitively engage or re-engage students with the content. 
   
Arts Education Best Practices 

Dance Drama/Theatre 

Look for engagement in the following ways: 
teacher to group, teacher to student, and 
student to teacher. In many instances, 
managing behavior will include demonstration of 
a technique/movement, and/or correction of a 
technique/movement. Evidence can be seen in 
student movement during instruction/musical 
cues.  

Engagement may look like student ownership of 
the individual or group work at hand. Strategies 
may include theatre games, quick 
improvisations, “what if” scenario challenges, or 
movement-based warm-ups that connect to the 
lesson. Teachers may also use questioning 
techniques, choice in performance roles, or 
real-world connections to re-engage students 
during rehearsals or analysis work.  

Music Visual Art 

Students who are not singing or playing an 
instrument may still be engaged if given a 
specific task to encourage engagement. 
Breaks/transitions should be intentional. 
Instructions need purpose that students can 
understand and comprehend. Repetition of 
transitions is necessary and is an effective tool 
to focus direction and encourage mastery. 
Re-engagement may occur throughout the 
lesson as students work through a piece of 
music or move through various music learning 
opportunities.  

Teachers use engagement strategies such as  
quick sketch challenges, visual prompts, artist 
spotlights, or open-ended questions. Teachers 
may also re-engage students by offering choice 
in materials, encouraging peer sharing, or 
connecting projects to student interests or 
real-world themes.  
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ELEMENT 19: ESTABLISHING AND MAINTAINING EFFECTIVE RELATIONSHIPS IN A 
STUDENT-CENTERED CLASSROOM 
Teacher behaviors foster a sense of classroom community by acknowledgment and respect for the 
diversity of each student. 
 
Arts Education Best Practices  

General Arts Education Guidance 

Appropriate relationships can be a key to creating a positive classroom community. The teacher 
utilizes greetings/acknowledgments of students, using the student name, having formal and 
informal conferences with students, providing leadership opportunities in the classroom, and by 
showing respect for the student, their family, and their culture. Teachers in arts education 
classrooms should convey high expectations for the students in their classrooms and rehearsal 
spaces (clearly communicate rigorous learning targets, encourage a growth mindset, and model 
revision, practice, and persistence in their teaching); and include and celebrate students to 
ensure they feel valued and part of the arts community.  
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ELEMENT 20: COMMUNICATING HIGH EXPECTATIONS FOR EACH STUDENT TO CLOSE THE 
ACHIEVEMENT GAP 
Teacher exhibits behaviors that demonstrate high expectations for each student to achieve academic 
success. 
 
Arts Education Best Practices  

Dance Drama/Theatre 

The teacher respects the skills of each student 
and maintains high expectations for all. While 
the needs of individual students may be 
different, the instruction is based on what each 
student needs to make progress. Students are 
aware of their grades in class and what is 
necessary for them to be successful.  
The teacher also tracks how many students 
have been engaged in questioning and makes 
an attempt to engage those who are not 
performing. The teacher also shows respect for 
and expects students to respect each other. 
There is a sense of safety in the room and 
students are empowered to speak up, perform 
in front of their peers, and be involved in their 
own learning.  

Closing the achievement gap may look like or 
be communicated through a variety of methods, 
including, but not limited to: increasing 
expectations, giving a student a more difficult 
piece, changing expectations as the student 
continues to develop skills, and allowing time for 
students to pause and reflect on their 
performances while considering areas for 
improvement. The teacher also shows respect 
for the students and empowers them to speak 
up and be involved in their learning.  

Music Visual Art 

The teacher respects the skills of each student 
and maintains high expectations for all. While 
the needs of individual students may be 
different, the instruction is based on what each 
student needs to make progress.  
The teacher also tracks how many students 
have been engaged in playing/singing and 
makes an attempt to engage those who are not 
performing. The teacher also shows respect for 
and expects students to respect each other. 
There is a sense of safety in the room and 
students are encouraged to do their best, no 
matter their level of ability.  

The teacher articulates high expectations for all 
students and clearly communicates rigorous 
learning targets, appropriate for the age of the 
students, reflective of visual arts standards, and 
attainable through careful scaffolding. There is 
differentiation and a progression of challenge 
within the art making process. Instruction goes 
beyond remembering and understanding in 
learning activities to require higher-level thinking 
such as analyzing, critiquing, and synthesizing. 
Attention is drawn to attributes of growth 
mindset such as student focus, effective 
strategies, effort, improvement, and persistence 
in classroom work.  
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ELEMENT 21: ADHERING TO SCHOOL/DISTRICT POLICIES AND PROCEDURES 
Teacher adheres to school and district policies and procedures. 
 
Arts Education Best Practices  

General Arts Education Guidance 

It is evident in the classroom that the teacher is aware of and practices school and district policies. 
The teacher should be following all national, state, district, and school policies along with safety 
guidelines that are clearly communicated to students. Confidentiality is maintained, and 
professionalism is exhibited by the teacher. Arts educators may have additional communications with 
students in certain ensembles, classes, productions, etc., and these communications should follow 
district policies.  

 

 

Oklahoma State Department of Education ​ ​ ​ ​                 Updated May 2025 | 44 
Marzano Model Fine Arts Guidance​ ​ ​ ​ ​ ​ ​ ​  



 

 
 

 

Oklahoma State Department of Education ​ ​ ​ ​                 Updated May 2025 | 45 
Marzano Model Fine Arts Guidance​ ​ ​ ​ ​ ​ ​ ​  



 
ELEMENT 22: MAINTAINING EXPERTISE IN CONTENT AND PEDAGOGY 
Teacher continually deepens knowledge in content (subject area) and classroom instructional 
strategies (pedagogy). 
 
Arts Education Best Practices  

General Arts Education Guidance 

Understanding an arts educator’s growth in content knowledge and instructional strategies will 
require a one-on-one conversation. Their professional learning may not be as obvious as a 
traditional classroom teacher. Discuss professional learning (workshops, book studies, conferences, 
etc.)  and/or professional organization and association meetings outside of the district. There are a 
wide variety of professional organizations available to arts educators both in state and out of state. 
The educator may also be serving in a leadership role in the organizations or presenting 
sessions/workshops to membership. ​
​
In addition, the educator may be working toward a master’s or doctorate degree, attending intensive 
certifications (Orff-Schulwerk, Kodály, etc.), or pursuing National Board Certification. Ask them about 
these opportunities.  ​
​
In the future, encourage arts educators to attend professional development outside of the district, 
especially if they are the only person in their content area (for example, the only art teacher, the 
single band director, the only elementary music teacher, etc.). District professional learning 
opportunities may not fit the needs of the band director, theatre/speech teacher, etc. Allow time for 
the teacher to PLC with other arts content specialists in district, area, or state. Encourage teachers 
to visit other teacher’s classrooms, studios, and rehearsal spaces - especially if the teacher is a 
“singleton” in the district. Work with the teacher to find a mentor teacher in the same subject area, 
which may require working with a neighboring district or a professional organization.  
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ELEMENT 23: PROMOTING TEACHER LEADERSHIP AND COLLABORATION 
Teacher promotes teacher leadership and a culture of collaboration. 
 
Arts Education Best Practices  

General Arts Education Guidance 

Understanding an arts educator’s leadership and collaboration will require a one-on-one 
conversation. Their leadership may not be as obvious as a traditional classroom teacher. Take note 
or ask if student teachers have been part of their classroom or if they have been a leader on building 
or district committees. (Example: helping lead the needs assessment process for Title IV, Part A 
funds.) Discuss with teachers what school projects and initiatives they have contract time and 
resources in which to contribute rather than telling them what projects they need to complete. For 
example, organizing a school-wide art show vs. creating bulletin boards or posters for events 
(birthdays, themed weeks, etc.).   
 
An arts educator’s role as a leader may be evident as they coordinate big events such as a district 
art show, the school musical, the half-time show, etc. However, other leadership roles may be less 
visible as they occur outside of the school and/or district. For example, the arts educator may be 
mentoring a new teacher in another district through a professional organization. The educator may 
be serving in a leadership role in professional organizations or presenting sessions/workshops to 
membership. They may be writing articles for a state arts journal or taking an ensemble to perform at 
a state event. They may also be working somewhat invisibly with other arts educators in the 
school/district to change the culture around a certain art form or building climate in general. Consider 
these possibilities when meeting with the educator before and after their evaluations, and let them 
share how they lead and collaborate in arts education.    
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